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An Overview of the yearly distribution of Courses
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| Code Course Marks
Title Credit|internal| External | Total
' 1
C-1__|Childhood and Growing up ol - 80 L
| 1
C-2  |Contemporary India and Education 4 2 0 %0
C-3  |Leaming and Teaching 4 20 ) 190
C4 Language across the Curriculum 2 10 40 S0
C-6 |Understanding Disciplines and Subject 2 10 40 50
[C-6 _ |Gender, School and Society 2 10 40 20
C-7a__[Pedagogy of a School Subject Part-I 2 | 10 40 50
EPC-1 | Reading and Reflection on Texts 2 10 40 50
EPC-2 | Drama and Art in Education 2 10 40 50
EPC-3 | Critical Understanding of ICT 2 10 40 50
Engagement with the field: Tasks and Assignments for Course 1-6 & 7a = = - B
' Total| 26 | 130 | 520 | 650
® One creditis equal to 16 hours for theory and for practicum 32 hours.
® Internship in schools will be four weeks in the first year.
Code Course , Marks
Title Credit|Internal| External| Total
C-7b | Pedagogy of a School Subject Part-l| 2 10 40 50
C-8- | Knowledge and Curriculum 4 20 80 100
C-9 | Assessment for Learning 4 20 80 100
C-10 |:Creating an Inclusive School 2 10 40 50
IC-11 | Optional Courses (the following four options) 2 10 40 50
a) Basic Education
(b) Health, Yoga and Physical Education
(c) Guidance and Counselling
(d) Environmental Education
EPC-4 | Understading the Self . 2 10 40 50
—1School Internship . 10 | 200~ 50* 250 ||
Engagement with the Field : Tasks and Assignments for Courses 7B & 8-10 '
Total| 26 280 370 650

vé Internship in schools will be 16 weeks in the second year.

® The examination of core courses, pedagogy of school su

C-4, C-5, C-8, C-7a, C-7b, C-8, C-9, C-10 and C-11) wil
EPC-2, EPC-3 & EPC-4 will be evaluated internally.

®

bjects and optional courses (C-1, C-2, C-3,
be conducted by the University, while EPC-1,



Marking Scheme for Practicum of Core, EPCs, and Optional Courses

7 Break’up Marks
Courses with  Internal Test 10
internal marks 20 Assignments, Projects, Classroom 10
participation and Regularity*
| Total 20
> Break up Marks
Courses with Internal Test 05
internal marks 10 Assignments, Projects, Classroom 05
participation and Regularity*
Total | —~— 10
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» Index '
: Page No,
Core Courses Course Name —_
%.No. nge Childhood and Growing Up ; i &; cne |
2 C-2 Contemporary India and Education : —
3 C-3 Learning and Teaching y st T
4. C-4 Language across the Curriculum to —
” |s. C-6 Gender, School and Society 3 T
6. C-8 Knowledge and Curriculum |aid —
7. C-9 Assessment for Learning ]
8. C-10 [ Creating an Inclusive School | _ 4
Enhancing Professional Capacities (EPC) -
-No.| Code Course Name Page No;
EPC-1-| Reading and Reflection on Texts |©
10, EPC-2 | Drama and Art in Education lo
11, EPC-3 | Critical Understanding of ICT [0
[12. | EPC-4 Underéténding the Self
Courses related to Subject and Pedagogy
-No.| Code = Course Name Page No.
13. C-5 Understanding Disciplines and Subject 1D
14. C-7a Pedagogy of a Schoo| Subject Part-| [
15. C-7b Pedagogy of a Schoo| Subject Part-|]
Optional Courses §
- No.| Code Course Name Page No.
16. C-11(a)| Basic Education \ '
17. | C-11(b)| Health, Yoga and Physiog Educaon
18. C-11(c)| Guidance ang Counsellin@»I
19, C-11(d)| Environmentay Educaion
20. School Internship ‘
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CORE COURSES (CC)

Course Course Marks
Code Title Practicum | Theory |Total
C-1 Childhood and Growing Up 1% Year| 20 80 | 100
| C-2 Contemporary India and Education 1% Year| 20 80 | 100
c-3 Learning and Teaching 1 Year| 20 80 | 100
Cc+4 Language across the Curriculum 1% Year| 10 40 50
Cc-6 Gender, School and Society 1t Year| 10 40 50
C-8 Knowledge and Curriculum 2¥Yeal 20 80 100
C-9 Assessment for Learning 2%Yeal 20 80 | 100
C-10 Creating an Inclusive School 2" Year 10 40 50
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Childhood and Growing Up
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Childhood : Historical and
contemporary perspectives; major discourse
e Key Factors during Childhood: Family,

Neighborhood, Community and School
e Children, Childhood and their development: The

Contemporary realities with special focus on

Bihar

o Concept of
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Unit-2
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Understanding Human Development
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e Major Concept in Human Development: Growth,
Maturation and Development; Growth Curve
and its utility in the context of Human
Development; Basic Principles of Development

e Development of learner: physical, cognitive,
language, emotional, social and moral; their
interrelationships and implications for teachers
(special reference to theories given by Piaget,
Erikson, Kohlberg and Giligan).
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Learner in Adolescence
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o Concept of Adolescence: stereotypes, need of
right understanding, major issues and factors

e Understanding stages of development and their
characteristics with special emphasis on
adolescence

e Activities, aspirations, conflicts and challenges
of an adolescent learner and ways to deal with them. |
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Soclalization and the Context of Learner
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e Concept of Socialization: major perspectives,
education as & medium and key factors

e Institutions of Socialization and their role: The
context of family, community, school, peers,
teacher, media, market, other formal and informal
organizations; social institutions such as culture,
class, caste, etc,

o Process of Socialization and social realities (with
special focus on Bihar): Inequalities, and their |
impact on learner
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Understanding diversity in learners
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e Nature and Concept of Human Diversity: Social |
and Cultural Diversity;

o Dimensions of differences: intelligence, abilities,
interest, aptitude, creativity, personality

¢ Understanding children and adolescents from diverse
contexts: social, cultural, community, religion,
caste, class, gender, linguistic and geographic
location, media, market, technic and universal

¢ Understanding Diversity in School
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C-2
Contemporary India and Education
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Education in India: From Past to Present

e Reflecting on Education during Vedic &
Buddhist Period, ancient education institutions

e Education during medieval period: Maktab,
Madarsa and Sanskrit Education

e Indigenous System of Education during
eighteenth century
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e Missionaries, Formal education system under
British administration, Different Education
systems or movements founded by Indians (i.e.
Young Bengal Movement, Deoband,
Aryasamaj, Aligarh, Satya Shodhak Samaj,
Jamia school, Basic education)

¢ Post-Independence development of Education
System in India- Primary, Secondary & Higher
Education & its Problems

e Historical development of Education in Bihar,
Education system for all, Teachers training Institutions.
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Unit-4 .
Contemporary Indian Education and its concernd
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| M ARl & s d Remew @ www Understanding School in relation to Education Policies
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IS .'EI- , feeR & fammerat # HeAIh~] LRI e Evaluation system in a school: Policy perspectives

1 HeH about major changes; the Context of Evaluation

system in schools of Bihar
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0 - C-3
i Learning and Teaching
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Jferm @ w=faa sraerRomd Concepts related to Learning

o fTH /B : R RERY ¥ o e Learning: Introduction to multiple views
o IR T PIRAT FRaT Y RS ¢ Major factors affecting learning
o WA ¥ UHIIA B AT U7 3HT Al  Role of concentration in learning and its enhancement
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JfeTH iR TR, ftrry sk 3‘% ' Development; Learning and Motivation; Learning

and Intelligence

T A R ) el ve G @ a6 R o et @it sa@ R9Y § o3I HAT T
Hepiaat d f=1—f= A1 & O eiewephial, deifidl, SR-Rars, TR ar fR G /R @ wU
| ¥ e e 1 ¥ fQa ¥, srenr—arent sfamat A ) sgf—are AT @) wad € SR b Rrenefl, s,
| SRTES, I | I T 3P B YRwe AT Y Gl S A e Aia B S @ ) e | 3
Wﬁﬁ@ﬁwﬁﬁwﬁmmﬂﬁwm@mm%m@WMﬁm
- BT RO e el S 4 2 | ST 3w 3o ¥ S w1 g € 8 | 3 39 F SR B el
P DR T AR, M, T, 7 @ ared anf ) ) wrr=ar wvrey et <) Qe | i U eeaqet
FREG THIAT B 399 ==t B Soh @it TR e weRt ¥ 39 SR Y RN wIF T ST 381 & | 9
ﬁwmﬁmﬁmﬁmmﬁaﬁﬁmﬁawﬁtmaﬁmﬂﬁm,sfﬁﬁwnsﬂvgﬁ-;
¥ 71 I R Tl Y WU § 59 g7 § W e | it ok Re @ siaE @ AR R w6
mﬁwnﬁﬁ@ﬁ(mﬁﬁmammﬁw,mmﬁ)mﬁawsﬂ?ﬁawmﬁmmm@i
e, TETR) F1 fzeryor 7 fvar s | :

v Unit-2
IFftr @ dAgifae Rue Theoretical perspectives of Learning
ftr @ i Rigidl @ e a1 MREfis * Reflecting on the development of theories of learning:
e Historical perspective

I & T fRiglial 3 st FAgRATS], o Theories related to Learning: Behaviourist,
AFAAraTeE), GHare), gaa-gfharerer w9, Cognitivist, Information-processing view, Humanist,
Wﬁ{a;—‘\qr,fqaﬁﬁ '{&?ﬁfﬂ Social-constructivist .

¥ 35 31 YT A B Rreldl @ Wieie e & wfta aReg ¥ 3 siol Rrel wifise @
ST 3 Rigidl @ fad Wy R Tl B Al | g9 a8 e @ wwifta Rifs Rigial 2 areres @

eI W aed B et | 59 5T A Q) g & ford T ¥ aaifes e g w4 g v @ R
| ﬁvwﬁfmﬁa@ﬁﬁﬂfaﬁmwmmmwugé@rw%%wmaﬁ@awm
ﬁm@aﬁmmm%mﬁmmmquﬁaﬁmm%mm@ﬁﬁm#ﬁ
ﬁémﬁg&aﬁwaﬁﬁmmlmﬁﬁamﬁwaﬁmm$mmmﬁﬁ
: ﬁmﬁamﬁmwgmﬁmﬁﬁmaﬁﬁmﬂmﬂﬁﬁmwmqmﬁmﬁm,m
ﬁmﬁ,m—n&mmwﬁw%mmﬁm-ﬁa@q&aﬁwﬁmﬁmﬁ@@ﬁﬁmﬁﬁﬁ
- f Wﬁm.mmmmmmﬁmﬁmamwmu

@




e ————

T

Unit-3 Learning and Teaching\
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Unit-4

Classroom processes and Learning pjay

® Classroom processes: Factors affectmg ; major

challenges; time Management, Communicatjop
skills of teacher, role of learners

Seating arrangements for various classroom
practices =
M practices with Curriculum,
pedagogy and teaching résources

. teaching
ilice & P P \
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C-4
Language across the Curriculum

g grggeat A A

Unit-1
|8 Rremeft iR St Hmon Learners and their language
Lo o 71 onf Wi, 89, Wew, P 7d g e Meaning, nature, scope, role, importance,
i i S vl e e S5 e functions of language, language background

iy e language and religion, language and Class, role
Y of literature in language

d school
b e () et frererd e/ R sy, | ¢ Home language (mother tongue) and
| NaR® ik sFtTaRe language/second language, Formal and informal
g o o language ’ . o
e Aifa oiR faRaw wmo—aref, Rigr, Siwg, wewg, | e Oral and written language-meaning, principles,
| d @ _ objectives, importance, Co-relation

| 7 3T T SRed IR @) AT a8 g we 3 e B & | AT @) 6ed) waferd oferer 78 & 5
Ik T T A & | TR T8 I ) qEe & it uReede & | 39 g A e e B R weged 3 am
_mﬁﬁmﬁ@%wﬁmmaﬁﬁ%waﬁﬁﬁ—WWﬁwmwﬁmé’tm,W"T
W%%ﬂﬁ,m@'ﬁama%awmwﬁmﬂqdﬁmmﬁaﬁﬂwﬁﬂiﬁmﬁﬁlﬁ%
S € 5 93 oo URAT S AT e IR B gY AT e o | A & e e 3 59 Wik W
& ¢ ) & ug e § e el 6 we A A A Y ufthar S¥ @ Aney?

1 Unit-2 .

HINT, BT IR AN GITRIAT " Language, skills and language laboratory

o YT ¥ WiREF e, Afae deitae amr @ | @ Oral aptitude in language, theoretical speech
| afrefy oEraet § WiRe® g /W @7 of oral apttitude, development of oral
R YN N TR pu—_—. expression/speech in pupil-teacher, discussion

' : as atool of learning, questioning in class room,
4 5o quTl, won-ara H RN PRI $1 qied developing reading skill through text book,

QEId! gRT AP, T STRY B AEal 3R problems and remedies to incorrect
| T pronunciation.
| o 197 Prerei— (ool ve Seg TR~ e, fora, | Language skills-(LSWR-Listening, speaking,
I S writing, reading,) Meaning, importance,
‘ co-relation, methods and techniques
e Language laboratory-Need, Importance,
Advantage, Use in teacher’s training

IR 297 # 3 yeR &) et € | Wl fRfduar ff I | e ]| R frea F e so00 wTE ¥ I
R 9 1600 B/ AfYS WY WA F dell A § | MR B e § A8 BT Teld 4 BT 6 g=f aifeiw afad
HA—0—H ) AIETE WA & | T8 o9 g§U W 6 WRA Ud 98iRe 3w B et A W e § OR 5 v A
&) fR i (g R @ ofioh) W & S & | gl &Y el S 6 g Rfderar Rl gy &1 8, See W
&1 dlell, g AT, ABIGT AT O qIA B 9 341 A S 2 | 9% g, e fafven @ agnftea o) wwem
mﬁ%@ﬁﬁm$agmﬁmwﬁqmﬁmﬁwﬁgqﬁwwﬁmmfa&mmﬁﬁﬁmwm
QG 2 w3 9 gedi B AN-BeE D BT B Y 76 TN B T A AT S A wHd & | WIS
B! AT STavaEell B @ B B fAY S g1 R @) T2 | SHTT q S sraeasarsit ¥ 3R 8
f 6 T W S AT A o SR SN & | $ PROT 79 ¥ R e wdiamor P WOr Oy o 2 |
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C-6
Gender, School and Society
SveR, femay R wH

4 mmwammwmwmmmme&mwmwﬁm%
| e warer € | O ol O @ 99 Il B Yo B ware 9gd GRE § | 3P SR W g7 dE S
. = T PRSP P UETE B S R TR | AR G e R ¥ 39 HeR @) SanrEial 3 81 3§
TR Yifine AT W Ve & | 3 WR @ ware ¥ e @ 2 ae ST 3 1 9 @ | B DA
T | W€ W W AT o 5 o ok gy @ g i o € AR s wHS g i 8 |

59 AT & WA Q TR I8 GEE T B e @) sEan ¥ SO e 3 ade den sfisand
P D F 1A P A D ¥ R 7 3k oivd 2 B @) Ter o &1 4 39 Bl B e B aw B
e S A T B W T |l 7 iR aika B T o W@ ofydt @ fier & Wy wE B aR A T
T §Y BRI BT ABAADRT 3R AR B B e B AR F wEt a3 7 AR oiva A oo 3
T F Al B R Rie B WY IS R SR Y e ¥ T qe 3 gelRid ) AT
P IR F FHS TR |

Unit-1 :
ISR B T Gender Issues: Key Concepts
4 SIUeR 3R f&fT 9 araeom e Concept of Gender and Sex
| o TIUER TTTTE, IvER Wl WP AGA, Wuex | e Understanding Gender bias, gender stereotyping,

- gufRER P HHH and gender empowerment
o YA A Vv FI SfETlie aRkved : e Historical perspective of Gender in India

| o SoeR 3R faqgas ' ¢ Gender and Patriarchy

| ~ Unit2

| SueR AR HATSHIGROT Gender and Socialization

| o Srver Tl Agife TRy : TohaRw &1 fagia, | ® Theoretical perspectives related to Gender:
| Srver fnte, wRaeTor R, WW Rygrd Socialization theory, Gender Difference,
| ;. s ; e A 2 ufpa ;g Structural Theory, Deconstructive theory

e Gender Identities and Socialization Practices:

4 gRaR, TS, AT, e nfe P A Role of religion, family, society, media and
1 ' School etc.
s , Unit-3
"W serE Ryt @1 e @ s Gender Studies: perspective development &
; Teacher
o ‘ o Context of researches related to gender
SveR W Fafda et @1 e e Landmarks from social reforms movements;

SR T T AT UR R IMRRIGIRLE focus on women’s experiences of education,
o o e A e o - crgfedt @ fen | legisttive

e Role of Education for gender equality:

B 1R Importance of schooling girls
e R %) TRAdTHIE 7d Gver FaETE 4P | o Teacher: as an agent of change; gender sensitive
professional ;

)




C-8
Knowledge and Curriculum

M IR urggTaf

Unit-1

| ; e @ waew

Purpose of Education

o AN @ WA : afdTa a1 amiiTe fer: s
7 G < W A smefors e, Suafar

o fRem iR 7ew : R & WA # At &1 v
T 1?7 4 e 2 A1 FRue? S 3 fe
TRa F=ar 8?7 Fl @ T 3 39 g9 ¥ ek
o R & T R a1 99 gear @

o 31T 3R WA [ : Arepeis, FHIA, Ta=raT,
sifRYET 3R wRTE =

o Purpose of Education: individual or social
development, providing knowledg§ or
information, materialistic or spiritual
development; criteria for worthiness and political
agenda of education

e Education and Values: Place of value in the
purpose of education; what are values? Are they
relative or absolute? Who creates values? How
values change according to context and how
they impact the purpose of education

¢ Education and Constitutional Values: democracy,
equality, liberty, secularism and social justice

e 70t 2 3R g dea vd SRem @ &2 39 Ul W UE 3@ Brwd & | R yeR R s o S
el 78, 49 & 39 WA N v S 4’2 | arfore uRadHT ok R @ aRvedl @ IgaR R @ e
H B3 95l1d AR | 9 3B1S ¥ I aReT] B W § e Ren  wie A et B s e amfore—
HuTfe qou AR Aferdl o1 wet arew A T # | A gRiien TR R gawen B R wEIfad R <6 € |

It 3 gl TR § Forr T 8, T 98 a9 R § 3= e R o

Unit-2 :

e td urggTat &1 Yoo

Education & Curriculum analysis

o_\wﬁamwzﬁug'@%ﬂamaﬁ%qmﬁ
| R & wedt v ezl @ R & sree 3
o e &1 gAIfH— witeneTd gedia (fd weEh
- aRue 4 )

e Vision & Curriculum of education in post-
independence major policy documents and their
analysis—Radha Krishan Commission, Mudaliar
commission, Kothari an Commission, Sanskrit
Commission, National Knowledge Commission
& National Policy of Education

e Challenges of Education, Critical Evaluation (A |
Policy Perspective) '

L 9Rd ¥ e @ g R B geer IRRRE @ sy Ren aawn o gf 7fdg o @ R ove
L AR St @ A W e @ @il ve araEEtatt @ Rvene @ ww Rt wewget st @ aravaaan
E@l@%ﬁeﬁwmﬁmm&@ﬁmﬁ@awﬁm?lmﬁmﬁmﬁmaﬁﬁﬁwgﬁ\ﬁzﬁ
L D1 E U e @ forg wecagel gt @ W e eiie fman o ¥

Unit-3

M AR SAEAT

Knowledge and Knowing

Rren, 9191 iR Tvere @ siadwe & wWw

T, TRV AR A PN AR AT IAST S D
I =Y 9 T :

AN T RENRT @R©) dR A
EAENIR|

| ST Y - T B R T I B R

e Understanding relation between education,
knowledge and philosophy

e Concept of information, belief and truth in
relation to knowledge

* Epistemology: Schools of thought (isms) and
Indian Philosophy

+o Knowing Process : Different ways of knowing;

the roles of knower and the known in knowledge
construction; role of socio-cultural aspects in
knowing




C-9
Assessment and Learning

[ | Unit-1 ]
ST ent
MBI B IMUR Base of Assessm |
3 5 TR : B, JTeb, HIG, GO, e Basic Concepts: assessment, lation
SR W‘m "1@!'?’_4 ' 5 ' measurement, test, examination, formative anqg
ﬁﬁwr' AR 3T summative evaluation, P '
) Wﬂa‘r . F W () ¢ Purpose of assessment in q:fferc?nt paradagms;
 (8) W, (W) \;’Ws—ﬂ"‘?;ﬁ'a; (a) behaviourist (with itsllmxteq view on 'leammg
, as behaviour), (b) constructivist paradigm and
. (c) socio-culturalist paradigm;

wmﬁmﬁw&aﬁmmwwmmwmmmﬁﬁww
*ﬁmmmmaﬁmaﬁm—ammﬁqﬁw@amﬁﬁlwm‘éﬁwﬂﬁa'é'm

ﬁﬁmmwm,ﬁwﬁwmmaﬁmﬁ%mml
Unit-2

Assessment in the Process of Learning

fre-
L M A ufswr vd sirmo
* NG BT w3k WY & v s § | e Differences betweenl ‘assessment of lean:ing’
;. Rrerremely STFeTT and ‘assessment for earning’; assessment as a
: .'Wﬂ'% : St o3 . forg ' basis for taking pedagogic {ecisions
* @ AT % s SERCUECR L Assessment in the Process cFlearning: Change
BRI CRL L A .o e— TATHT &Y in concepts and its analysis: Continuous and
comprehensive assessment and grading;

SR O AT, Srper & fere fefae—wr L) reflection on originality and initiative, flexibility
AT ; for assessment

e " Unit3

L AT & qdq aidt BT favayor Analyzing existing practices of Assessment

o T F yufen; TATH B TP Vg A o | ¢ A critigal review of current evaluation practices
and their assumptions: €xamination for selection

‘W@W WHT I.W T fawer B 3 forg or rejection; role of traditional examinations in
e, TR v HIXPIIE TSTpH T & forg maintaining social and cultural hierarchy; impact

of examination-driven teaching on school culture

TR W8T, feners w oe—s g 2 and on ped C fi
' ' d ¢dagogy; Content-confined testing;
YIa; =T e varwut oy ST faYer critique of prevailing quiz culture and popular

e aeifiare 3 B SfretrerTrons va T | tests such as ASSET ang Olympiad;

commercialization of testing

o REnffal 3 W, 7iee v afemar W 3AHaT &
g TPy 1 I=d B A T W' FER * Impact of the pr evailing assessment practices
i e on students’ learning, their motivation and

N T BT To PTG, ST ®R @ R identity; detrimental effects of labeling students
as slow or bright or declaring them failures;

. perspective behind no-detention policy in

elementary grades under RTE

@



C-10
Creating an Inclusive School
Wiy Rurerg @ Prafor
G SUEL R CTIET Jee — ¥ty B orend) 8 enfay & sy Rrerera al arm;ngf;g:;u mﬁgﬁg ¥
N L A TR RS o & ufdy wv frerrer o witvaaren @ sorge fam o ;wmmw 1 S ah
 arvefias arre W ot 1 o UG | 5w, e fevarenr whein & w1t o | W»mr:;”mm AN m?w
YET & R vy g gy A G | e Qe @ v 0 N N UR BT UT 77 w@mﬂ
wwimwmﬂnmn:ﬁmwmwmqyfﬁwmmfﬂaﬂ‘ﬁfﬁﬂﬁmﬁmmw |szﬂwm‘
ST 0% A ey of) WS e B o) 8, gered e gt arsgef aalt @ =1y ¥ wuf 2 orgd
R o e Rwrera) o) e Ry afe gemfvat we 8, geref aver ) w1 @ oo |
L Unit-1
L AR Rar vd SRyt Inclusive School and Policies

XTT¥) ' APTY @) ey A ¢ Inclusive Education: understanding the
; W.GMJW bl i S e development of the concept; comparative

Rueit et <rifarer R & wieof YerTeTes understanding with special education and
* R AT o) (Sferrsiia, wrgry ) integrated education
&7 Rvetyor * Analysis of related policy documents;
International, National and State level
L Unit-2
[_ IR Rerery @ fergfor Creating an Inclusive School
* RUERfTY ¥ Rifgerar 74 HHE T 7T WEw * Understanding diversities in learners and its |
TR Rerery BT : arereive : importance
° o : i g, . e school: infrastructure

, Reap) Concept of an inclusiy
AT T, fafawren afd WW and aciessibility, human resources, school
ommﬁﬁmna%mﬁumaﬂmwa attitude
REr frety a1 wend. Rerera, wgerr @ aor 9 | o School’s readiness for Inclusive approach: Role
of School, community and State in the special
context of India and Bihar,

L | Unit-3 .
WA wamE B fw A vE Rraroremey Teacher ang Pedagogy for Inclusive
Classroom
® Inclusive CJ : :
o AN e : whFaray o wem pmtice:e assroom : Understanding the

: fawg 31;? fverorerres : m;"’ﬂw 1 W ® Subject & Pedagogy: Nature of inclusion
® FETHH P 10 Ruarept oy rd

® Teachers’ notion of inclusjye classroom
® Teachers’ Preparation for inclusive practices

@




Course Title Marks
Practicum| Theory | Total
Reading and Reflection on Texts 1" year 10 40 50
Drama and Art in Education \ 1% year 10 40 50
Critical understanding of ICT \1 " year 10 40 50
Understanding the self ZN 10 40 50

¢ Enhancing Professional Capacities (EPC) papers will be evaluated Internally.




EPC-1 a E [ Unit-2
Reading and Reflection on Tex a3 e wigea Modern and Contemporary Literature
wifged @1 qo- ﬁ e W gur gt WA amA a AHrre-r difent ay uga This unit is related to read some modern and
Em‘ﬂg&ﬂ oy ywr dﬂl— B Wit | ue e & (SR (e & et @) wvlis adid Q@ gorm cotempe ures which hav ¢ insues
o o e @ gfe W O B | v g aran 1 g0 gt 3 ARl a e aiglan Aq.:%m.h_ fully. :”a unit _ cratures
| Fia el @ Y e > 1 rom di puages and socto-cultural contexts,
e U WIEe i 2 R ooty 81 e PR A, s0 that it will provide an enriched space for reflection.

et @ e & 09 wfde S} g BT
.&?ﬁﬁx@a%m&%%&?@ﬁﬂg%&ﬁ%Eﬂ%a@gm: e T i
it el & 1 T w_@a?g%gﬂ%@saﬁﬂﬁqi

&Q aRad B S R A A ,
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wn4 & T, A9, Frfra), @l anfX & ARa Re ¥ 3 e 3Tt o R A RATITE] @ SSTT—3IENT o Hured) ant el (Jen &1 IR ari’ by Shrilal Shuk!

J : wd wAfET B TR T Y o Aclict Y BN Rt rraRard @ aim o Abhimanyu ki ! " from *Churi Bazaar mein
i ' Ladaki® written by Krishna Kumar

3 e el @ o e B R o <
) & | g g v @ e, W m%m%aﬂangﬁgﬁﬁi

Trgal W U@ R ave g ST i e o
maﬁa&ﬁﬂguﬂmggﬁﬂm §1 3 T il Y c LEIY , S it S
T Rig € | TR R 9 R sl 3 wftreror a7 AT SR @R | T Emm # w frg Mﬂg i iy @) R aredl iz Maapdund’ by Prof. Aml Sadgopal
k. F1el-aus i wrfde : o W) 3ifel TGINIC B ORY WERT A €U Tl “Tuleem " story written by Avdhesh Preet
‘Murdahiya’ written by Tulsiram

fore aread ? 5 ? w9 ¥ 78 arg A vl arrar i
il s %ﬁﬂ@ﬁﬂﬁﬂ_%‘ﬂaai
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Unit-1

Ancient and Medieval Literature
This umitis focused on rsading some ancient and

g vd gemeTed Wifee

79 3¢ % g vd eI @ @ 3 e &
ot s e G e W @) e 1w | g
foem 3, Preffia iRl @ 4a s @ fag g

o TN W UG v 3 Wife
79 5978 ¥ alR 0t 7 WA vd weaeTely wied) o
g waftfa fear o gaar &

understand education of their time. The following
literatures are identified as key readings:

literature.
The unit is flexible in nature. Many more

ancient and medieval literatures can be added

medieval literatures which are relevant to | ¢

to this unit to make it more enriched.

> anfa d 5| @ [Su ¥+ b R : q §
(ye-ifei e nfec @) el b (e v man @ The following litetares are identified as key readings :

o ‘Shikshak' by Binova Bhave
o [AeNar oA @) verei (e
o Ul &l @ard g i faen N e e

o Gul PR FII daa g avm N s A Saksharata- Rashiriva Dhyey ya Shalkshik

Qfyp LTS’ 4
o i W gy e aref .
o e grn e gdfear .
o < snerda wfd Brurd) @1 o Ran & T’ ¢
o g Rig waa &1 o T HEQX § warl’

‘£k School ka Bayan* by Dr. Gyandeo Mani Tripathi
‘Shiksha ki Lalak' by Dr. Gyandeo Mani Tripathi
‘Kya kahate hain Savaal* by Birendra Singh Rawat

The development of contemporary literatures iy
limitless. Therefore, besides these key readings. there
is ample space to add many more new contemparary

literatures in this unit
RIET B THBTAT TR B AR ﬁﬂﬁﬂ@%sﬁaﬁ?%wﬁ%igéwﬁi
v A Ruen ok Tt @ A=-f= g6t ) www frenft

Unit-3

oy iy

Local Literature (Bhojpuri)

- o oo e
| G AU R R S Wik @ e w)

- e g R T wfgalt ) P e

g o Dialogue from Upanishada k-
o JUMIEEY | Hag 3w o Stories from Panchtantra 2 . T® g8 R @ TRl & wwifa wra wiftedt B yaT | This unit is focused on collecting and reading local
o Ugda P pEA o Stories from Buddhist literature (Jataka, Theri | = . W amRa 8, & Prefafe 8 e & literatures related to education and its issues.
o g wIRE A PUT (STa®, O vd R eN) & Ther Gatha) B o T Tl The literatures can be :
o 39 wifed | pug o Stories from Jain literature L o AR o local stories
e Stories from Gulinsta-Bostaand other related | BB o i « folkales
i, » folk songs

o life stories

The institution will make a collection of above
mentioned literatures at its level with the help of the
trainee teachers and faculties. They will search the
local literature resources. ,

R B o R FPTI B WY WO T e W W @ Rl g 3 srrefies w9 wiw @
,“, WY R 2 3T ) BT A TS & | GG, TE 1@ ¥ g & Riwed wnv 2 Rt oF wfngsl g W
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B o e g & e R R 7 R 78 T e "
®
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EPC-2 .
Drama and Art in Education
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E 3 .\M Suggested readings:
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Unit-1

v da1 @ Wy A ey

Drama as Performing Art

® TCY - JqERCT B WH IR e F gHdT Aew
* F1ca & fiwenra @ v §

* I F IR - A AR waEE, PRe A
a1 A1 w9 @1 Pt
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® TS T : FEF), FaAI], 9RF, Had, 5y
e, S, fAm-f= Refrdt &1 fiwfor o

* ARG R &7 ew Wl & 3

o REit § Area war 31 genfa av
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relevance for Education
¢ Drama as a pedagogy

resources, dramatic society
¢ Forms of Drama: Solo, group
¢ Playing Drama: Story, dialogue, characters,

symbols, decoration of floor, lighting, creating
different situations.

traditions
* Appreciating art of Drama in learners

‘Drama’

¢ Understanding the concept of Drama and its W

¢ Organizing Drama: preparatory activities and 2

* Knowledge of Indian and regional drama g

* Review and assessment of performing art of |

@

Unit-2

3@ I @ fie
o 3T e Y4 ey & waw aw e # w7 wew
o ¥ el U4 9 ua Rmv—vres @ wu 3

° ﬁdgﬁ?ﬂgﬁﬂﬂ.g%
eSS IuBfier

o &Y AS Tt vd Rica qomilt &1 3=

o FHGHTH ARAA 3¥U Benail, Rkl vd Feart
B T

o foEnfifal % gv@ Fen vd Riew B viewfRa o=

o 3 Bell W Ry B e af e

Visual Arts and Crafts

¢ Understanding visual Arts and Crafis with their
relevance for Education

¢ Visual Arts and Crafts as pedagogy

* Visual Arts and Crafts: different forms, basic
resources and their use

¢ Knowledge of Indian Craft Traditions and
regional folk arts

» Knowledge of Indian Contemporary Visual Arts
& crafts and Artists

® Appreciating visual arts and crafis in learners
¢ Review and assessment of visual arts and crafts

Unit-3

Fen—amaRa_aftrm R Rms A i

e AU Hell B e urgaaat @ WY e

o ool U4 Rrew ot Renad wragadt @ W gem

o fraTer AR TEPE B Ben—amuRa ke 3
e B ®Y A @A

o T IR AR B forg R H drd

Art-aided Learning and role of a teacher

o Integrating Drama with School Curriculum

¢ Integrating Arts and Crafts with School
Curriculum

* Visualizing School and Classroom as a space
for art aided learning ,

e Preparation of teacher for art aided leaming

® Aanderson, T. And Milbrandet, M.K. (2004). “Art For Life : Authentic Instruction In Art”, Mcgraw Hill.

* Ammstrong, M. (1980). The practice of art and the growth of understanding. In Closely observed
children: The diary of a primary classroom (pp. 131-170). Writers & Readers.

¢ Davis, J.H. (2008). Why our schools need the arts. New York: Teachers College Press.

¢ Heathcote, D., & Bolton, G. (1994). Drama for learning: Dorothy Heathcote’s mantle of the expent
approach to education. Portsmouth. NH: Heinemann Press.

® Jeswani, K. K. (1966). Art in Education. Atma Ram and Sons, Delhi.
® Jeswani, K. K. (1965). Teaching and Appreciation of Art In Schools, . Atma Ram and Sons, Dethi, 1965.
¢ John, B, Yogin, C., & Chawla, R. (2007). Playing for real: Usjng drama in the classroom. Macmillan.

o_.brrwu:rm:msmsAuo_wv.c\rnn.dnziqgag Education™, Lap Lambert Academic Publishing,
ISBN-978-3-8473-7821-1.

* Lowenfeld, Victor (1952). Creative and Mental Growth. Macmillan Company, New York.

o_S»mo.v.z.Awooov.Oo:»nBvoBQ;m:_:aF-.» Perspective. National Book Trust, New Delhi,
India. 2000.

¢ Prasad, Devi (1998). Art as the basis of education. National Book Trust. Retrieved from

http://www.vidyaonline.nev1 ._m".v_..vq?mozsagnwﬁgg_woﬁlgfuamﬁ._wm!\ %20&11=
b1%20&I13=b1tp
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Critical Understanding of ICT
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_ Unit-1

HET U@ WAR aee! () | R

Technology (:CT)
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e
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e Concepts of ICT and its relevance for Education

e Aimsand objectives of ICT.

e Meaning , Needs and Development of
Information Techonology in Education in India
(Its relevance for Education)

e Tools of ICT — Media, Multimedia Role of

Introduction to Informatic n & Communication ,,

Information and communication technology in

Education
e Tele Confrencing, Computer, Computer

Assisted Learning and Teaching & Internet,
Electronic mail

~ Unit-2
\ IR I GHA * Understanding Computer
o RERTTA T SIS GE T TR qaefal o Traditional and Modern ICT’S, Use and
Qa1 vd RN a5 B A vd e Advantages of ICT
e Nature, Characteristics, Modes and Styles of

o F—affr A yoldl, RAwarg, RN= sy @ et
o -7 awg &1 adwr A R § yany, -l
§-oTcH, UG T T Brdm

E-Learning

e Uses of E-Content in present scenerio, E-
Magazines, E-Journals, Programmes of
Educomp Smart Classes

@

e R @ o ARA, widyw @ ok | . Mass-Media approach-lmportance and its
types, Over Head Projector, Radio, Tape-
Recorder, Language Laboratory

* Developing and presenting PPT, slide show for
classroom use

® Use of Newspaper in Education’

Unit-3

ar{MNA. waRkfa wam A wWwew Visualizing 1CT-Supported classroom

e Use of audio-visual materials for making

classroom learning more interesting and easy

o Functional knowledge of operating computers :
on/off, simple knowledge of hardwares, simple
knowledge of the function of desktop and
memory, word processing, use of power point,
excel, spread sheet, paint, file, document, soft
copy,etc.

o Computer as a learning tool : making own email
ID, sending emails, Effective browsing of the
internet for selecting relevant information,
Downloading relevant material, online forms filling

JffeR-fagara amial & wa ¥ war § G
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fafy=1 EdmR B FTd A W THBR) | FRGER
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BrEd, StRpie, arae S, anfy @1 anf vd Fr
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Suggested readings:

‘o e @

UNESCO (2015). Copyright. In Open Access

Centre for Educational Research and Innovation. (2007). Open Educational Resources — Conceptual
Issues. In Giving Knowledge for Free: The Emergence of Educational Resources. OECD.

Cheng, 1., Safont, L.V. & Basu, A. (2009). Multimedia in Education: Adaptive Learning and Testing.
New Jersey: World Scientific Pub Co Inc.

Douglas Comer (2007). The Internet Book: Everything You Need to Know about Computer Networking
and How the Internet Works, Prentice Hall, 2007

Free Software, Free Society: Selected Essays of Richard M. Stallman , digital book available on
www.notabug.com/2002/rms-essays.pdf

Goswamy, B. P. (2006). Shaikshik Takniki Evam Kaksha-Kaksh Prabandh. Delhi: Swati Publication.
Information and Communication Technologies in Schools - A Handbook for Teachers or How ICT
can create New Open Learning Environments www.unesdoc.unesco.org/ima 013/001390/
139028e.pdf -

Information and Communication Technology Policy in School Education-2010 www.
sites/upload_files/mhrd/files/ReviesICT_School.pdf

James, K.L. (2003). The Internet: A User’s Guide. Prentice Hall of India Pvt. Ltd: New Delhi
Jonassen, D.H. (ed) (2003). Learning to Solve Problems with Technology: A Constructivist
Perspective, (Edn 2). California: Merrill. i . )
Kanvaria, V. K. (2014). A comprehension on educational technology and ICT for education. New _uo._::
GBO. (Retrieved from http://www.amazon.in/Comprehension- Educational-Technology-1CT-Education-

ebook/dp/BO0VV8KYZ6/ref=pd_rhf _se_p_img_1) s
MHRD. (2012). National policy on information and communication technology (ICT) in school education:

MHRD, Government of India.
Mishra, S.(Ed.) (2009). STRIDE Hand Book 08: E-learning. IGNOU : New Delhi. Available at hrtp.//
webserver.ignou.ac.in/institute/STRIDE_Hb8_webCD/STRIDE_HbS_index.html

National Mission in Education through ICT: www.iitg.ernet.in/cet/MissionDocument_20Fe 9
Singh, Y.K., Nath, Ruchika (2005). Teaching of Computer Science New Delhi: APH Publishing House.
Song, H. &. (2010). Handbook of Research on Human Performance and Instructional Technology.

Hershey: Information Science Reference . k.
t for Researchers: Intellectual Property Rights. Paris: UNESCO
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EPC-4
Understanding the Self
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Unit-1
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Understanding Identity

¢ Understanding the concept of Idenity and its | 3
relation with ‘Self*; Concept of personal, social
and professional identity 4

e Understating of multiple identities: the context |
of the person, understandin g personal beliefs, |

IR .
* TR B wA : AR &1 e, @l e
TR qg H=arg

o S T aReEr B Frfor WA @ | © Understanding the impact of one’s own

B B el A socialization processes on the making of present
* I g SR A e el ¥ g ierdiy

ok AR Fremefi- e o ,>§_8=8m of one’s own shifting identities as
: TR A 37 il T - m:ao:.z, ‘adult’ and ‘student-teacher’

ﬂa:_m_u ma«?qﬁw oo & g .AENM: it ¢ Reflections on one’s OWn aspirations in becoming

a ‘teacher’ and its role jn identity formation
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Unit-2
' Rt ) aifwra Identity of Teachers
o Rl & Afbar : Gurens fowet; ow ‘ameet | e Teachers’ identity: Contemporary discourse,
fieres B FheaT Notion of an ‘Ideal’ teacher

e Transition of teachers’ identity in Indian
scenario: from ‘Guru’ to ‘Professional’

e Major factors affecting teachers’ identity:
personal, socio-cultural, political, economical
context

o Theoretical perspectives related to teachers identity
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Unit-3

Evolving an ‘Identity’ as a teacher

¢ Understanding own existing identity: personal
and social

wd A Ree 3 afear &1 Rew
o T adA AfEar A wE : dafdad a wtae
. @mﬁ&ﬁanﬁaﬂﬁzﬁﬁniﬁ@%

FTIHE B fAmT e Developing as a Teacher: Role of Teacher
o T ghE IREEr B R awh T AR Education Programmes
| o @ R B o Developing own ‘professional identity’:

Reflecting on own learning and action
® Understanding role and challenges as a teacher:
understanding school culture
¢ Knowledge and practice of professional ethics
e Leadership qualities and role: Monitor, Class-
Teacher, Head of School, Academic leaderships
e Leadership style and its impact on school
management and functioning

| o ferds B WO H A YfAHT A TEAT qOT 3D
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; ~ Suggested readings:

® Andy Hargreaves (2000). Four Ages of Professionalism and Professional Learning. Teacher and Teaching:
History and Practice, Vol. 6, No.2 pp 151-182

e Batra, P. (2005). <.omom and agency of teachers: Missing link in national curriculum framework 2005.
Economic and Political Weekly, 4347-4356.

* Beijaard, D, Meijer, P.C. & Verloop, N. (2004). Reconsidering re7Leaming: A Constructivist Perspective.

American Journal of Education, Vol. 100, No.3, pp.354-395



Courses related to Subject and Pedagogy

C-5
Marks
Zo:no ‘ c.;:::. Internal | External | Togy,
ode
10 40 50
C-§ Understanding Disciplines and Subjects 1" year
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C-7a & C-7b
Course Course . Marks
Code Title Internal | External | Total
C-7a Pedagogy of School Subject Part-| 1% year 10 40 50
C-7b Pedagogy of School Subject Part-|i 2™ year 10 . 40 50

ﬁwﬁrﬁaﬁw—wﬁﬁmﬁ(cmup)%uﬁmaﬁaﬁmﬁﬁwm
feha ok % @ w5 Rvg &1 w1 o #)

ool T (Arts Group)
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OPTIONAL COURSE (OC)

‘ » Any one of the following

W Course | 7

: . :
.L Title Internal | External | Total

-11(a) | Basic Education

e ST

c-11(b) | Health, Yoga and Physical Education

2™ Year 10 40 50
C-11(c) | Guidance and Counselling

iC-11(d) | Environmental Education

Other relevant optional courses such as Teacher Education, Rural Education, etc. may also be introduced.



School Intgrnship Programme

School Internship Program Four month
| (Second Year) Tentatively October-January
Tasks } Dgta;k Marlu
1 School Diary | 10
2 Classroom Observation 20
3 | School(lna'vm(()ﬂmawvmes,lmmm
23 with school management or Meeting with SMCs, etc. 10
4 Teacher-Student Dialogue (354 10
L 5| Professional Ethics 10
6 Project Work or Action Research 40
7 Teaching Practice Assessment by Mentor | 100
| Leaming Pian Transactionin Classroom Internal Assessment 50
Grand Total 250




